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In this Issue: 

1. Main Article: Teaching Uniformed Personnel 

2. For Military Teachers: Towards a Military English Syllabus 

3. For Police Teachers: Towards a Police English Syllabus 

4. For Border Guard Teachers: Towards a Border Guard English Syllabus 

5. Odds and Ends 

 

Main Article 

Teaching Uniformed Personnel 

Teaching uniformed personnel (TUP) is a very specialised 

field, with unique demands on both the teachers and stu-

dents.  

It is a genuine English for Specific Purposes (ESP) field, 

with of course, some overlap with General English. In this 

article, we consider some of the aspects that make TUP 

such an interesting and rewarding area to work in, and 

highlight some of the decisions that have to be made in 

the classroom about what to teach. 

Let's start by discussing the different kinds of English we 

might need to teach.  

General English 

In any TUP course there will probably be a General English 

(GE) component of some kind, but the grammar is the 

same; there is no special military or police or border guard 

grammar. Uniformed personnel students will need to be 

able to do many of the things GE students will need to do, 

of course, – to socialise, and go shopping while on holiday, 

for example. You might, depending on the needs (and 

level) of the students, have to deal with these areas of GE 

on your course, or maybe have reminder units that touch 

on these areas, which will have been dealt with earlier at 

school or in other courses. However, you also might not 

have time to deal these elements at any length in your 

course. The GE element might be limited to the grammar 

component, and then you will have to consider whether 

you present such grammar with GE contexts or not. 

There is a sub-category of GE which is of particular im-

portance to uniformed personnel. This is language which 

is of special importance in operational matters, and which 

uniformed personnel need to understand much better than 

the ordinary person in the street. This category could be 

termed ‘General English with a military application’, and 

covers a number of areas. These areas include, but are not 

limited to, language related to maps and navigation, to 

terrain features, and to weather. Unformed personnel will 

need greater facility in these areas of language than ordi-

nary civilians, but comparable to those who, like forest 

rangers, wildlife photographers, and mountain rescuers, 

for example, need this language in order to be safe while 

performing their work activities or leisure pursuits. 

 

General Military/Police/Border Guard English 

In addition to General English for soldiers, police officers 

and border guards, we have what are termed General Mil-

itary, General Police, and General Border Guard English. 

These areas cover language which a civilian would (prob-

ably) understand, but have special importance for uni-

formed personnel. These areas include, but are not limited 

to, language related to ranks, to general equipment, 

weapons, vehicles, uniforms and buildings. A civilian who 

takes an interest in military history, reads detective stories 

and thrillers will be familiar with this kind of language (and 

more). One way of defining this language is to consider it 

as the language which every person in uniform in a partic-

ular branch has to understand regardless of their rank or 

specialisation or occupation. 

General Military English can also usefully be divided into 

General Army, Air Force and Naval English. 

Specialised Military/Police/Border Guard English 

The fourth and final area is Specialised Military/ Police/ 

Border Guard English. This is language that is primarily 

used in these contexts or which has a specific meaning 

used in the field. This includes most acronyms, more tech-

nical language of equipment and procedures, and the 

structure and organisation of orders and reports, and radio 

communication PROWORDS. The specifics of this language 

requirement for each student will depend on their military 

specialisation or occupation. A clerk working in logistics, 

for example, might not require the language of radio pro-

cedures. Even more so than above, Specialised Military 

English should be divided into Army, Air Force and Naval 

English. 

The Learner Profile 

Our students range from teenage cadets at military 

schools to senior officers being sent on liaison missions 

abroad. What you need to do is build up a typical profile of 

your students that will give you some idea of their back-

ground and abilities. This might include: age | sex | edu-

cational background | previous language learning experi-

ence | language level | other languages spoken | typical 

hobbies and interests | experience of travel abroad | rank 

| duties and responsibilities | career paths.  
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Conducting a Needs Analysis 

A well-designed needs analysis (NA) can tell you what the 

learners need to be able to do in English. A NA will range 

from a blank piece of paper and some questions in the 

teacher’s mind, to multi-page questionnaires that probe 

the learners’ background, learning history, language abili-

ties and specific language and skill’s needs. While a NA can 

give you useful information, they are only really worth do-

ing if you can adapt the course in some way to reflect the 

learners’ needs. If you cannot adapt the course or design 

it from scratch to meet specific needs, it is probably a 

waste of time doing a detailed NA. By doing a NA you raise 

hopes that the course will be tailored to the learners’ more 

specific requirements, and if you cannot do this then this 

may lead to false expectations and dashed hopes. 

You might also want to consider developing scenarios to 

examine language use on missions, for example, and we 

will look at this in other articles in this Issue of the maga-

zine. 

Levels and Proficiency 

Uniformed Personnel language learners are often lower 

level levels, or learners who have not studied for some 

time, and some may have had poor results in previous lan-

guage learning experiences. Others will be at good levels 

and will be motivated and enthusiastic learners. 

The central problem of English for Uniformed Personnel is 

that we require good proficiency in specific tasks and often 

we do not have enough time to reach this goal, and the 

students’ level of English is not quite good enough for this 

proficiency. This contrasts with the situation in GE where 

we have the idea of developing proficiency from ‘beginner’ 

to ‘proficiency’ and ideas like communicative competence 

and the concept of negotiated meaning, where people talk 

and reach an understanding. In many uniformed personnel 

situations there is no negotiated meaning. There is com-

munication and (expected) comprehension. Comprehen-

sion should be total because consequences can be ex-

tremely serious. People may die.  

When an army officer, for example, gives an Op Order to 

his men, it is not enough that the men understand most of 

it, or get the gist, or the main idea, or even understand 

most of the information. The men need to know exactly 

what they have to do, and what their colleagues have to 

do, when it all has to be done, and in what sequence, how 

it is to be done, what the weather will be like when it is 

being done, what gear (weapons, ammunition, other 

equipment etc.) is required, and what to do if it all goes 

wrong, and more.  

Given the time available for language learning, we cannot 

wait for this proficiency to develop with the level of the 

learners; we do not have years of learning and, in the 

meantime, we cannot accept a lower level of ability. This 

means that we need to develop strategies to develop high 

levels of performance and comprehension in our learners 

in a restricted set of mission critical circumstances. It is 

okay if there are some misunderstandings when the lean-

ers are socialising, or in a supermarket, on PX on a base. 

In these situations the consequences of mistakes and mis-

understandings are manageable and there are opportuni-

ties for recovery. In giving and understanding military or-

ders there is no leeway. In a police interrogation there can 

be ‘negotiation’ of understanding, but in police and border 

guard operational orders and briefings there needs to be 

complete understanding. 

There are three interlocked strategies open to us: 

1. Restrict the range of tasks we need our learners 

to master, and to spend more time on the most 

important.  

2. Ensure that the learners know the necessary lan-

guage for these important tasks 

3. Provide sufficient practice opportunities so that 

the learners develop the necessary familiarity 

with the required language.  

The main learning and competence development will hap-

pen through extensive and intensive practice. Any uni-

formed personnel course will be practice heavy. Just as we 

know soldiers need to practice their marksmanship skills, 

and to repeatedly strip down and reassemble their per-

sonal weapons, and then do it in the dark, repeatedly, 

against the clock, the learners need to repeat language 

learning tasks again and again and again.  

Practice is the only way to make perfect. 

Materials and Syllabi 

Compared to GE or Business English, there is a very limited 

range of commercially materials available (see Odds and 

Ends on page 8 of this Issue) for teachers of uniformed 

personnel.  

The Americans publish a lot of material through DLI and 

American Embassies donate this material to military train-

ing institutions.  

Most courses are a combination of GE materials, the few 

military English coursebooks which are available, and cus-

tom teacher-produced materials. Teaching Uniformed per-

sonnel is a good field to be in if you like creating your own 

material, tailored to your leaners’ needs. 

In the other articles in this Issue we will look at more detail 

about building syllabi for courses. 

Methodology 

This is the $64,000 question, and some suggested answers 

will be the main subject of this magazine in future Issues. 
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For Military Teachers 

Towards a Military English Syllabus 

When designing your syllabus there are a number of issues 

to consider: 

1. The level of the learners. 

2. The time available for the course. 

3. The intensity of the course (the length and fre-

quency of the lessons). 

4. The purpose (or aims) of the course. 

5. The expected outcomes of the course. 

6. The testing component (if any) 

7. How the course fits in with other language courses 

e.g. is it a standalone course or part of a larger 

programme? 

You will also need to consider whether the course is fo-

cused on General English (GE), General Military English 

(GME) or Specialised Military English (SME), or a combina-

tion of these.  

There are arguments in favour of just teaching GE at lower 

levels and then introducing Military English at Pre-Inter-

mediate or Intermediate levels. There are also arguments 

for combining GE and General Military English right from 

the start at Beginner; leaving Specialised Military English 

for later. 

Whatever you decide to do, it is definitely best to separate 

your students into the three broad categories of army, 

navy and air force if you are teaching anything other than 

GE, as their language needs will differ too much. Infantry 

soldiers do not need to learn about aircraft carriers, and 

sailors do not need to know about tanks. Putting soldiers 

and sailors and airmen together into classes and trying to 

teach them something called General Military English will 

only lead to boredom and frustration. 

The Range of Courses 

If we consider the possible range of courses you might be 

offering, there might be general courses at a range of lev-

els: 

• Beginner GE (+/- GME) (STANAG 1) 

• Elementary GE (+/- GME) (STANAG 1) 

• Pre-Intermediate (+/- GME/SME) (STANAG 1 +) 

• Intermediate (+/- GME/SME) (STANAG 2) 

• Upper-Int (+/- GME/SME) (STANAG 2 +) 

• Advanced (+/- GME/SME) (STANAG 3) 

The length of each course will depend on how much time 

is available but will not necessarily be the same for each 

level. A Beginner course might be 80 hours; Elementary 

120 hours; Pre-Int 160 hours; Int 200 hours; Up-Int GE 

300 hours. Note that these numbers illustrate the increase 

in hours. The hours required will depend on the syllabi con-

tent, and how much practice you need to incorporate. 

At each higher level there is much more material to cover 

and master; this can be represented by an inverted trian-

gle, showing Common European Framework levels. 

                          C1/Advanced/STANAG 3 

 

                                                  A1/Beginner 

Specialised Courses 

There might be specialised courses at specific levels: 

• A Pre-Deployment Course of Specialised Military 

English for Peacekeeping Operations [for exam-

ple: Military English: Tactical and Peacekeeping 

Operations] 

• A Staff Officer’s Course 

• Radio English 

• An Intelligence Officer’s Course 

• English for Military Attachés 

These courses will attempt to be more limited in their aims 

but will deal with the material in more depth, with (ideally) 

a lot of practice on a reduced number of tasks. 

Scenarios 

Let us now look at how scenarios can help us decide what 

we have to teach. 

Navy 

If a ship is sent on an anti-piracy operation in the Indian 

Ocean, most of the personnel on that ship will continue to 

operate in their native language. In port they might need 

to use English but at sea they will use their own language. 

Officers in radio communication with other ships in the op-

eration will need to use English to coordinate operations, 

to organise replenishment operations and so on; and they 

will need English in port as well. The main requirement will 

be for bridge duty officers and radio operators to use mar-

itime radio English; captains may need to attend meetings 

with the task force commander.  

The main priorities of a Naval English course will be radio 

communication and GE for use in port. 

Air Force 

A squadron of planes (with support personnel) sent to sup-

port a multinational mission will be based at an air base. The 

pilots will obviously need to use English in radio communica-

tions with air traffic control, and with airborne early warning 

and control system (AWACs), and with Forward Air Control-

lers (FACs) on the ground, as required, as well as during mis-

sion briefings and debriefings. The squadron commander will 

need English at an operational level to coordinate missions 

etc. The support personnel (mechanics etc.) will mainly work 

in their own language while performing maintenance on the 

aircraft. They will need English while elsewhere on the base 

and when sourcing equipment and supplies, if they do not 

have their own supply chains.  

http://www.englishideas.org/MilitaryEnglish.html
http://www.englishideas.org/MilitaryEnglish.html
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The main priorities of an Air Force English course for mul-

tinational missions will be radio communication and brief-

ings (for pilots), briefings etc. for the squadron com-

mander, and GE for everyone to use around the base (and 

locally, if allowed), and the specialised vocabulary of logis-

tics. 

Army 

If a unit, say a company, is sent on a multinational peace-

keeping operation, the English required by members of the 

unit will depend on the rank and situation. Within the unit, 

when operating tactically as a unit, the soldiers will use 

their native language – just like sailors on a ship. This will 

ensure maximal effectiveness of that unit as a 

fighting/peacekeeping force. The company commander 

and logistics officer will need English in briefings and to 

ensure the replenishment of the company’s supplies. The 

officers (platoon leaders and company commander) will 

need to use English in briefings, to understand orders 

given to them, and to co-ordinate with other units in the 

field. Radio communication in English will be an important 

element; and all soldiers on the mission should be capable 

of using the radio effectively in English, as radio operators 

can become casualties as easily as the next man. In a fire-

fight, or when a situation goes really pear-shaped, NCOs 

and other soldiers might need English to fight together 

with member of other units in the peacekeeping force, and 

this includes using radios. All personnel will need to be able 

to use English on bases, and during checkpoint and convoy 

operations etc.  

The main priorities for a pre-deployment course will be to 

understand orders and briefings (for officers, and for men 

in certain situations), radio communication (for everyone 

in extremis), to conduct checkpoint, convoy and security 

operations in English, to ensure logistical supplies, and to 

be able to shop and socialise etc. on the base and local 

urban centres. 

The Language of Orders 

We will now look at the language of orders in more detail 

as this is the most mission critical ‘English’ part of an op-

eration. If people misunderstand orders, people can die. 

Misunderstandings when ordering supplies, or when shop-

ping in the PX can be corrected. Attacking at the wrong 

time or in the wrong place can have catastrophic results. 

As noted above, soldiers within a unit will tend to use their 

shared native language during the operation unless they 

are talking to unit outsiders in the next foxhole on the line, 

or to liaison officers, or an embedded FAC, for example. 

Orders from outside the unit, to the Company Commander 

will come in English. Orders from the Company Com-

mander to platoon leaders will come down in the native 

language, and from them to NCOs etc, in the native lan-

guage as well, unless there are orders otherwise to use 

English at all times on the mission.  

However, there are situations where it may be necessary 

for any member of the unit to use English. In a firefight, a 

soldier might become separated from his unit and have to 

fight with another unit in English. All soldiers being sent on 

missions should be able to understand orders in English 

regardless of their rank. 

So what language do soldiers need so that they can un-

derstand orders? Well, quite a lot actually. 

Many armies have adopted the 5-paragraph order format. 

These are: I. Situation; II. Mission; III. Execution; IV. Ad-

ministration/Logistics; V. Command/Signal. 

Orders might contain information about: 

• Weather  

• Terrain (of the objective, route to the objective 

and so on) 

• Time (the timeline of the operation) 

• Formations, their disposition and their actions 

(who in the unit (and neighbouring formations) is 

doing what, where and when?) 

• Weapons and equipment (what is required for the 

operation?) 

• Movement and manoeuvre (intrinsically con-

nected to time and terrain) 

• What ifs (that will be connected to ‘actions’) 

• Actions (on Objective; on Ambush etc.) 

• Radio communications (frequency and call signs 

etc.) and other signals 

As noted above in the main article, there is no room for 

doubt or uncertainty in the comprehension of orders. Eve-

ryone who hears the order should be certain of what they 

have to, and where, and when they have to do it, and also 

be certain of what everyone else is supposed to do and 

when. 

So, in your syllabus you would need to build in lessons on 

the weather, terrain and so on, and provide lots of practice 

of these, then introduce orders, and give lots of practice in 

giving and listening to orders. After each order given, you 

would give feedback to the learner giving the order and 

check what the listeners understood. And then do it again. 

And again. And add some stress to the situation (perhaps 

by asking the speaker to dodge paper pellets thrown at 

them while speaking) because orders are often given un-

der stressful situations. 

Conclusion 

Clearly Army, Naval and Air Force English are not the same 

and your syllabi should reflect the real needs of your learn-

ers. You should use the scenario approach to examine 

when military officers will need English and then list what 

grammar, lexis, functions they will need to learn in the 

syllabus. Developing a clear understanding of language 

use/need is the first step in developing a good syllabus. 
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For Police Teachers 

Towards a Police English Syllabus 

When designing your syllabus there are a number of issues 

to consider: 

1. The level of the learners. 

2. The time available for the course. 

3. The intensity of the course (the length and fre-

quency of the lessons). 

4. The purpose (or aims) of the course. 

5. The expected outcomes of the course. 

6. The testing component (if any) 

7. How the course fits in with other language courses 

e.g. is it a standalone course or part of a larger 

programme? 

You will also need to consider whether the course is fo-

cused on General English (GE), General Police English 

(GPE) or Specialised Police English (SPE), or a combination 

of these.  

There are arguments in favour of just teaching GE at lower 

levels and then introducing Police English at Pre-Interme-

diate or Intermediate levels. There are also arguments for 

combining GE and General Police English right from the 

start at Beginner; leaving Specialised Police English for 

later. Unlike in Military English, it is not necessary to divide 

your students except perhaps by rank, though language 

level will be a more useful division. Senior ranks will be 

more likely to need higher levels of English. 

The Range of Courses 

If we consider the possible range of courses you might be 

offering, there might be general courses at a range of lev-

els: 

• Beginner GE (+/- GPE) 

• Elementary GE (+/- GPE) 

• Pre-Intermediate GE (+/- GPE/SPE) 

• Intermediate GE (+/- GPE/SPE) 

• Upper-Intermediate GE (+/- GPE/SPE) 

• Advanced GE (+/- GPE/SPE) 

The length of each course will depend on how much time 

is available but will not necessarily be the same for each 

level. The length of each course will depend on how much 

time is available but will not necessarily be the same for 

each level. A Beginner course might be 80 hours; Elemen-

tary 120 hours; Pre-Int 160 hours; Int 200 hours; Up-Int 

GE 300 hours. Note that these numbers illustrate the in-

crease in hours. The hours required will depend on the syl-

labi content, and how much practice you need to incorpo-

rate..  

At each higher level there is much more material to cover 

and master; this can be represented by an inverted 

triangle, showing the Common European Framework of 

Reference (CEFR) levels A1 and C1. 

 

                                       C1/Advanced 

 

                                               A1/Beginner 

 

The increase in time required to cover the materials 

through the levels is geometric rather than arithmetic. At 

each level there is much more material (mostly vocabu-

lary) to master, as well as all the materials from the earlier 

levels, which should be revised and practiced. 

Specialised Courses 

There might be specialised courses at specific levels: 

• Forensics 

• International Co-operation 

• Report Writing 

• Presentation/Briefing Skills 

These courses will attempt to be more limited in their aims 

but will deal with the material in more depth, with (ideally) 

a lot of practice on a more limited number of tasks. 

Learners starting these courses may need to meet a mini-

mum existing requirement in their English before starting 

the course. 

Scenarios 

Let us now look at how scenarios can help us decide what 

we have to teach. 

An Officer on Patrol 

A police officer patrolling on the street might need English 

in their routine work to deal with requests for directions 

from foreign tourists, or as the initial contact of a crime 

report e.g. pickpocketing or mugging. More serious crimes 

would probably be reported by telephone or in person to a 

police station, or through a third party who speaks the lo-

cal language, but there remains the non-trivial possibility 

that such a police officer will need to talk to the victim of 

a more serious crime e.g. rape, or physical assault. The 

main priorities of a course for such officers would be flu-

ency with questions (and answers) of various kinds 

through the whole range of tenses, and the vocabulary of 

routine policing; there would need to be a lot of roleplays 

for practice. 

On patrol the emphasis would be on enabling the police 

officer to render aid and immediate assistance, and to 

evaluate the seriousness of the situation as effectively as 

possible through effective questioning.  
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At the Police Station 

Police officers on desk duty at the police station may need 

to deal with the public when they crime to report a crime, 

or to take witness statements, and issue crime reports for 

insurance purposes. In some cases they might have to in-

terview suspects. Often this work will be done with the aid 

of an interpreter and there needs to be practice in this; 

one learner can play the role of the interpreter, one the 

suspect, and one the investigating officer.  

In all cases, being able to ask questions and understand 

the answers are the key competency. In addition to this, 

there will be the need to describe what happens next in 

the investigation process; and perhaps the need to write 

instructions or short reports in English. 

Senior Police Officers 

A more senior officer might be engaged in international co-

operation, liaising with Interpol and national counterparts, 

going to professional conferences, or on training abroad. 

This officer would need both written and spoken commu-

nication skills in order to send and answer emails, write 

reports (including statistical analysis), and give and attend 

briefings and presentations. They would also need the abil-

ity to engage in small talk and build up personal relation-

ships with fellow officers from other countries and different 

cultures. Courses for such officers would prioritise writing 

reports and emails, and giving briefings or presentations 

on a range of professional topics, so this would also include 

more specialised and academic lexis. 

A personal protection officer accompanying a VIP on a visit 

abroad would need to be able to liaise (in written and spo-

ken English) with counterparts on security aspects of the 

trip as well as being able to deal with such issues as noti-

fying airport and airline personnel that they are an armed 

officer; and dealing with any crisis situations which may 

arise during a visit abroad. 

Conclusion 

Police English is more than crime words and the structure 

of the criminal justice system, courts etc., and your syllabi 

should reflect this. You should develop scenarios to exam-

ine when police officers will need English and then list what 

grammar, lexis, functions they will need to learn in the 

syllabus. Then you should ensure that your course covers 

the required language (grammar and lexis, and functional 

language), and provides enough opportunities for practice. 

The goal is for your learners to be more effective in the 

key areas (questions for example) and is typical for GE 

leaners of a comparable level.  

Time can be freed up by prioritising certain grammar forms 

over others, and limiting the time spent on say, the pre-

sent and past perfect continuous forms, which are quite 

low frequency items and therefore of less importance. 

 

For Border Guard Teachers 

Towards a Border Guard English 

Syllabus 

When designing your syllabus there are a number of issues 

to consider: 

1. The level of the learners. 

2. The time available for the course. 

3. The intensity of the course (the length and fre-

quency of the lessons). 

4. The purpose (or aims) of the course. 

5. The expected outcomes of the course. 

6. The testing component (if any) 

7. How the course fits in with other language courses 

e.g. is it a standalone course or part of a larger 

programme? 

You will also need to consider whether the course is fo-

cused on General English (GE), General Border Guard Eng-

lish (GBGE) or Specialised Border Guard English (SBGE), 

or a combination of these.  

There are arguments in favour of just teaching GE at lower 

levels and then introducing General Border Guard English 

at Pre-Intermediate or Intermediate levels. There are also 

arguments for combining GE and General Border Guard 

English right from the start at Beginner; leaving Special-

ised Border Guard English for later. Senior ranks will be 

more likely to need higher levels of English. 

The Range of Courses 

If we consider the possible range of courses you might be 

offering, there might be general courses at a range of lev-

els: 

• Beginner GE (+/- GBGE) 

• Elementary GE (+/- GBGE) 

• Pre-Intermediate GE (+/- GBGE/SBGE) 

• Intermediate GE (+/- GBGE/SBGE) 

• Upper-Intermediate GE (+/- GBGE/SBGE) 

• Advanced GE (+/- GBGE/SBGE) 

The length of each course will depend on how much time 

is available but will not necessarily be the same for each 

level. The length of each course will depend on how much 

time is available but will not necessarily be the same for 

each level. A Beginner course might be 80 hours; Elemen-

tary 120 hours; Pre-Int 160 hours; Int 200 hours; Up-Int 

300 hours. Note that these numbers illustrate the increase 

in hours.  

The hours required will depend on the syllabi content. At 

each higher level there is much more material to cover and 

master; this can be represented by an inverted triangle, 

showing the Common European Framework levels.  
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                                C1/Advanced 

                                              

                                       A1/Beginner 

 

The increase in time required to cover the materials 

through the levels is geometric rather than arithmetic. At 

each level there is much more material (mostly vocabu-

lary) to master, as well as all the materials from the earlier 

levels, which should be revised and practiced. 

Specialised Courses 

There might be specialised courses at specific levels: 

• International Co-operation 

• Report Writing 

• Presentation/Briefing Skills 

These courses will attempt to be more limited in their aims 

but will deal with the material in more depth, with (ideally) 

a lot of practice on a more limited number of tasks. 

Learners starting these courses may need to meet a mini-

mum existing requirement in their English before starting 

the course.  

Scenarios 

Let us now look at how scenarios can help us decide what 

we have to teach. 

Border guard work is generally restricted to three main lo-

cations – the border zone and border crossings, the head-

quarters, and the Border Guard School or Academy. In 

each location there will be different priorities and a border 

guards’ English language requirements will change as their 

career progresses. 

At the Frontier 

Border guards working at a frontier border crossing may 

need to be involved in passport checks and may need to 

ask straightforward questions. They may need to decide 

whether to search a vehicle or ask the occupants to exit 

the vehicle and do a more formal interview.  

For example, on the Serbian/North Macedonian border, a 

car containing an Albanian, Serbian, North Macedonian 

and English national is crossing into Serbia; the occupants 

claim they are going fly fishing in Serbia; does the car need 

to be searched and the occupants questioned separately?  

They may need to be on the lookout for particular vehicles 

and will need to understand vehicle and person descrip-

tions. They may need to take part in anti-smuggling oper-

ations, and may need to deal with vulnerable people who 

are being trafficked. 

 

At HQ 

Senior border guards at HQ may need to engage in inter-

national co-operation international co-operation, liaising 

with Interpol and counterparts from other countries, and 

from other services (e.g. the police from a neighbouring 

country), going to professional conferences, or on training 

abroad. This officer would need both written and spoken 

communication skills in order to send and answer emails, 

write reports (including statistical analysis), and give and 

attend briefings and presentations. They would also need 

the ability to engage in small talk and build up personal 

relationships with fellow officers from other countries and 

different cultures.  

Courses for such officers would prioritise writing reports 

and emails, and giving briefings or presentations on a 

range of professional topics, so this would also include 

more specialised and academic lexis. 

At the Academy 

There are a number of possible scenarios based at the Bor-

der Guard Academy. There might be guest lectures in Eng-

lish by a visiting professor or trainer. Some of the classes 

in the main curriculum might be taught in English, espe-

cially if there is an exchange programme of trainee officers 

with other countries. There might be official visits and re-

quirements for speeches of welcome and guided tours.  

A lecturer or trainer at the Academy might be sent on a 

training course abroad and will need to use English on the 

course, or they might even need to train abroad.  

In all these cases, the requirement will be for more aca-

demic English (EAP) as well as subject-specialist vocabu-

lary. 

Conclusion 

Border Guard English is more than words about frontier 

crossings and passport checks. You should develop sce-

narios to examine when border guards will need English 

and then list what grammar, lexis, functions they will need 

to learn in the syllabus in order to do these things success-

fully. 

Then you should ensure that your course covers the re-

quired language (grammar and lexis, and functional lan-

guage), and provides enough opportunities for practice. 

The goal is for your learners to be more effective in the 

key areas (questions for example) and is typical for GE 

leaners of a comparable level.  

Time can be freed up by prioritising certain grammar forms 

over others, and limiting the time spent on say, the pre-

sent and past perfect continuous forms, which are quite 

low frequency items and therefore of less importance. 
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Odds and Ends 

In this section we will just highlight useful links and ideas 

which do not call for a full article. 

About Us 

You can find out more about the work of McIlwraith Edu-

cation at http://www.mcilwraith.org/  

The English Ideas Project can be found at www.eng-

lishideas.org.  

On this site you can find resources for Police and Border 

Guards: http://www.englishideas.org/PoliceEnglish.html.  

Information about the Military English Tactical and Peace-

keeping Operations course: 

http://www.englishideas.org/MilitaryEnglish.html 

Resources 

You might find the following sources useful. 

Military Photos 

The US Department of Defense has a public domain 

photo library where you can search for and download im-

ages. https://www.defense.gov/observe/photo-gallery/ 

The British MOD has a similar site of Crown Copyright 

photos. http://www.defenceimagery.mod.uk/fotoweb/ 

Maps 

The US Geological Survey publishes public domain maps. 

https://viewer.nationalmap.gov/advanced-viewer/ 

Infographics 

Creating visually appealing Infographics is a great way to 

present data for writing and presentation tasks. Try: 

https://www.canva.com/create/infographics/ 

US Army Field Manuals 

The Army Publishing Directorate (APD) publishes Field 

Manuals: https://armypubs.army.mil/ProductMaps/Pub-

Form/FM.aspx 

FBI Publications 

The FBI publishes reports on various aspects of law en-

forcement. https://www.fbi.gov/resources/library 

Criminal Justice System  

The UK government provides web-based information 

about the criminal justice system written for the public. 

https://www.gov.uk/browse/justice 

The UK government also provides access to official docu-

ments through this website: 

https://www.gov.uk/official-documents 

Commercially Published Materials 

Military English 

Campaign: English for the Military (Macmillan) 

Military English: Tactical and Peacekeeping Operations 

Career Paths: Command and Control (Express Publishing) 

Career Paths: Navy (Express Publishing) 

Career Paths: Air Force (Express Publishing) 

Police English 

Campaign: English for Law Enforcement (Macmillan) 

Painless Police Report Writing: An English Guide for Crim-

inal Justice Professionals (3rd Edition) (Pearson) 

Career Paths: Police (Express Publishing) 

English for Modern Policing (British Council Romania) 

Professional Magazines 

Modern English Teacher 

https://www.modernenglishteacher.com/  

English Teaching Professional 

https://www.etprofessional.com/  

Humanistic Language Teaching 

https://www.hltmag.co.uk/  

Professional Organisations 

International Association of Teachers of English as a 

Foreign Language: https://www.iatefl.org/  

International Federation of Language Teacher Asso-

ciations: https://fiplv.com/ 

 

Being Published in ‘Teaching 

Uniformed Personnel’ 

We welcome submissions from our readers on topics of in-

terest to military, police and border guard teachers.  

Unfortunately we cannot pay for articles but you will keep 

the full copyright to your work. If you have an idea for an 

article please contact ‘theeditortup@englishideas.org’ as 

the first step.
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