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In this issue: 

1. Main Article: Reading 

2. For Military Teachers: a Didactic Text Lesson 

3. For Police Teachers: a Dual Text Lesson 

4. For Border Guard Teachers: a Deep Text Lesson 

5. Odds and Ends 

 

Main Article 

Reading 

Often when teachers think about ‘reading’ in class they think 

in terms of reading skills – things like prediction, skimming 

and scanning. 

I’ve written elsewhere what I think of skimming and scanning 

(skimming is a waste of time; scanning is only good for cer-

tain types of text such as encyclopaedias and when re-read-

ing texts) and prediction (a good thing to do), see Reading 

and reading skills in Modern English Teacher April 2005. 

Such skills are usually associated with an approach to texts 

which I term the ‘Comprehension Approach’, that typifies the 

approach taken in most, if not all, coursebooks. The learners 

do some pre-text tasks, then answer comprehension tasks of 

different kinds while reading the text and then do some lan-

guage work, grammar and/or vocabulary based on some as-

pects of the language of the text. Then there is a spoken or 

written extension task based on the topic of the text. 

The central reading tasks on the text are often very similar 

to exam-style tasks, for example multiple-choice, true, false, 

not given, sentence or fragment insertion tasks, paragraph 

heading or multiple matching tasks.  

The pre- and post-text work disguises the fact that this kind 

of text work is essentially a test. Can the learners success-

fully answer the questions we have set on the text? It’s a test 

supported by the pre-text work. The language work done af-

ter the text is a sop to the idea that the learners should learn 

something. However, that something is usually one grammar 

point or one set of lexis from the text. All the other language 

in the text, no matter how interesting, is ignored and unex-

ploited. 

Often teachers are urged to tell their learners ‘do not worry 

about the words you do not know’. Successful comprehen-

sion, measured by being able to answer the questions set, is 

what is being measured here. My question as a learner 

though is: ‘When should I start worrying about the words I 

do not know in this text?’ 

Many teachers also worry about this and spend time on the 

new words despite what the teacher’s book says – and good 

for them, though if the text is very long then this becomes 

problematic and time consuming. 

 

 

 

Beyond the Comprehension Approach 

Let us look beyond the narrow scope of such an approach 

to texts and start by considering what kind of texts we need 

and how we can deal with them.  

 

The Comprehension Approach belongs in our armoury, but 

it is number five on our list. Our list is a mixture of text 

types and approaches: 

 

1. Didactic Texts. These are specially written texts that 

address a certain topic, for example, so that the learn-

ers are introduced to the important language of that 

topic in the initial stages of learning it. These kinds of 

texts are studied as a direct way of learning (or starting 

to learn) the target language and are best suited to 

learning lexis. The grammar of the text should be 

known to the learners so that they are using their gram-

matical knowledge to learn the lexis. We will look at an 

example of this in the for Military Teachers article in 

the next section.  

 

2. Representative Texts. These are texts that are typical 

of a certain genre or of a topic and contain language 

which it would be useful to study. They are not just of 

the topic - they need to be better selected than that. 

They need to be worthy of study; worthy of spending 

time on.  

Examples of this kind of text would include a Raymond 

Chandler Philip Marlowe short story, if you were inter-

ested in reading pulp fiction from the early and mid-20th 

century; an academic article from the US Centre for Dis-

ease Control website on an epidemiological study of 

COVID-19 if you were interested in medical academic 

writing; an official war history if you were interested in 

staff officer matters, and so on.  

These kinds of texts should be studied in depth like di-

dactic texts, but this may be difficult due to the difficulty 

of the text grammar and lexis and the language ability 

of your learners.  

One way around this is to write versions of such texts 

so that they are level appropriate but mimic typical text 

features of authentic texts; they will be authentic-like 

rather than authentic.  
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If a topic occurs in more than one level, you could write a 

number of such texts for each level. The higher the level the 

more complex the language could be. This approach moves 

away from the cult of the authentic, which led directly to the 

development of the Comprehension Approach as way of deal-

ing with the authentic. 

There are, however, two other ways of dealing with authentic 

texts which bend the Comprehension Approach into more of 

a learning approach, and these are outlined below. 

 

3. Dual Texts. This way of approaching texts depends on 

having two similar texts and rests on the simple premise 

that studying one text in detail will help you understand 

the second (and further) texts. The basic idea is that you 

study the first text in detail and then you do a compre-

hension type reading of the second text: a sort of study 

in detail, then test approach. The test reading may come 

in the same lesson or may come later in the course.  

For instance, you might study a text about the sights of 

London and then be better able to read a similar text 

about the sights of Paris.  Both are capital cities, are built 

on a large river and contain landmarks and important 

buildings, and texts describing these will use similar lan-

guage. You can read more about this approach at 

http://www.englishideas.org/TheDualTextApproach.html  

We will look at an example of the Deep Text approach in 

the for Police Teachers article. 

 

4. Deep Text. This approach aims to exploit the text to the 

full, to gain the maximum pedagogical advantage from 

the reading. The key implication of this is that you will 

only really have time to do this with relatively short texts.  

In the Deep Text approach there is a minimal pre-reading 

phase of an introduction to the topic and a prediction 

task. This is similar to the Comprehension Approach, but 

without the pre-teaching of lexis. The best prediction task 

is one which is based on the learners’ creating questions 

about the text; they then gain motivation to answer 

these, their own, questions.   

Then there is the reading phase to see if these predictions 

are correct and to answer general questions about the 

text. This stage checks their understanding of the text in 

a general way and is similar to the Comprehension Ap-

proach, but it is mainly based on the learners’ own ques-

tions about the text and not through externally set com-

prehension questions. There is a very powerful difference 

between ‘read this text to answer your questions’ and 

‘read this text to answer these questions’. 

The next phase is to ask the learners to respond in some 

way to the text. Were they surprised by anything in the 

text? Did they learn anything? 

After this phase, the text is analysed, or processed, in 

great detail. The learners study the grammar used natu-

rally in context; the new vocabulary in context; examples 

of collocations; synonyms etc.; devices such as linking 

phrases; examples of redundancy, nominalisation, refer-

encing, cohesion and (hopefully) a demonstration of co-

herence. The list is almost endless. A good text is a gift 

to a great teacher. Exploit it.  

This phase is unlike the Comprehension Approach which 

tends to isolate one grammatical feature of the text or 

one set of lexis and work with that. This approach deals 

with the whole text. 

This analysis-teaching-learning work can be followed up 

by gap fill and word reordering tasks as a way of checking 

understanding. This could be done in the same class if 

there is time or later as revision. 

You can use the acronym PURP to remember the Deep 

Text approach. 

• Prepare for the text. 

• Understand the text.  

• Respond to the text. 

• Process the text.  

 

We will look at an example of the Deep Text approach in 

the for Border Guard Teachers article. 

 

5. The Comprehension Approach. This approach is 

very familiar to us all, and I have critiqued it above. 

It is suitable for when we want to test comprehen-

sion, but we should remember that it is a testing ap-

proach, not really a learning-focused approach. You 

will have seen above how the Dual Text approach 

uses a comprehension approach to the second text 

reading, and the Dual Text approach modifies the 

comprehension approach in key ways to make it 

more of a learning approach. The Comprehension 

Approach is most useful in exam preparation when 

we need to prepare our learners for exam tasks but 

this should not be the be-all of reading in class.  

 

The Sample Lessons 

The remainder of this issue will be taken up with sample 

lessons to illustrate these approaches to reading. 

The lessons are listed as ‘for Police teachers’ and so on as 

the texts are relevant to these fields, but you should read 

each section to get an idea of how each approach works. 

 

 

http://www.englishideas.org/TheDualTextApproach.html
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For Military Teachers 

Reading: Didactic Texts 

This lesson is Unit 14 from Military English Tactical and 

Peacekeeping Operations. 

T1 | Speaking: Talk and Report Look at P14.1. What 

can you see?  

Commentary: This is a standard lead-in to the topic. The 
picture is of someone who might be described as an illegal 
combatant. 

 

T2 | Vocabulary: Opposing Forces  

Which of these words describe opposing forces to you in a 

conflict?  

enemy insurgents warring parties/ factions 

military terrorists illegal combatants 

civilians government para-militaries 

militia diplomats the opposition  

guerrillas combatants non combatants 

observers blue peacekeepers 

friendlies belligerents (freedom) fighters 

partisans rebels security forces 

allies red aid agencies 

police  NGOs international  

organisations 

 

Commentary: This is the initial contact with the target 
language. The rest of the lesson is concerned with this lan-
guage so it does not matter how much they know, but it 
will help if they do know some of the lexis. 

 

T3 | Reading: Check the meaning of the words in T2 

and answer the questions  

In any conflict there are a number of participants. The 
forces opposing you are always the enemy, and you are 
their enemy. If you are a neutral observer though the 
forces fighting each other are belligerents. The government 
and rebels are both belligerents, for example, as they are 
both fighting. Two countries fighting each other are also 
belligerents. In a multi-sided civil war where the govern-
ment has collapsed, the belligerents might be called war-
ring factions or warring parties. There might be a number 
of different warring factions fighting the government 
and/or each other. Groups opposed to the government are 
called the opposition. Civilians are people who are not 
fighting and are not in any military or para-military or ci-
vilian police force. They are non-combatants. 

 

 

 

Anyone fighting is a combatant. Para-militaries can be 
organised by a government to support the security 
forces or they might be organised by the opposition to 
fight against the government. Security forces include 
all those forces supporting the government – the 
army, navy, air force, police, para-militaries and mili-
tia. The forces opposing a government might be con-
sidered freedom fighters, fighters, insurgents, guerril-
las partisans, terrorists or rebels depending on your 
viewpoint. If you support the government, they will be 
insurgents, fighters, terrorists, guerrillas, partisans or 
rebels. If you do not support the government, they 
will be freedom fighters, who you might also call re-
bels, guerrillas, partisans or insurgents but not terror-
ists. Rebels are rebelling against the government. 
Guerrillas or partisans are irregular soldiers who use 
guerrilla warfare, harassing the enemy by surprise 
raids and sabotage. Insurgents are people who rise up 
in forcible opposition to the Military English For Tacti-
cal and Peacekeeping Operations: 26 government. In-
surgents might also be terrorists if they use terror at-
tacks against civilian targets. Illegal combatants are 
people who should not be fighting. The government 
will consider insurgents and terrorists as illegal com-
batants. One side in a conflict might have allies help-
ing it against its enemy. Forces on your side, or at 
least not against you, might be considered friendlies. 
The government might form a militia - a body of citi-
zens enrolled for military service but only used in 
emergencies. Some citizens might organise a local mi-
litia to defend themselves against the government or 
other factions. Other parties involved in a conflict 
might be trying to help: aid agencies and other NGOs, 
like the Red Cross. Other outsiders to the conflict 
might be representatives of international organisa-
tions like the EU, UNO and African Union. There might 

be diplomats trying to resolve the conflict or observers 
monitoring ceasefires and elections. Or peacekeepers 
keeping warring factions apart and patrolling war-torn 
regions and helping with aid distribution. Former war-
ring parties are belligerents who have stopped 
fighting. Finally, in a war game blue forces are the 
'good guys' and red the 'bad guys'. Non-combatants 
might be labelled 'greens'. Unknowns are 'yellow'. 

 

1. You are the government: Who are the 'good guys'? 

Who are the 'bad guys'?  

2. You are rebels: Who are the 'good guys'? Who are 

the 'bad guys'? Who are 'neutral'?  

 

Commentary: The text is a didactic text which di-
rectly explains all the lexis from T2. It uses conditional 
clauses and modal forms so it could not be used for 
lower than B1 (or possibly high A2). The two clarifying 
questions presents the idea that who is the opposition 
depends on whose side you are on. 
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T4 | Speaking: Agree on a translation for the words in 

T2  

Commentary: This task uses translation in a specific way 
so that meaning is clarified. 

 

T5 | Language Analysis: Analyse the Text  

Commentary: The text is quite straightforward but can 
usefully be analysed at a sentence level. Why were these 
forms used? Why are articles used where they are used? 
Who is ‘they’, and so on. 

 

T6 | Listen and Read: Listen to a reading of the text in 

T3  

Which words do you need to practise saying? Which words 

do you need to learn?  

Commentary: This task focuses on the pronunciation of 

the words in the stream of speech. The learners will have 

heard the words earlier in the lesson but this task asks 

them to focus on their own pronunciation themselves. 

 

T7 | Listening: Listen and Make Notes  

Listen to this talk about a conflict.  

Make notes under two headings: 1. Facts 2. Opinions  

Listen and write down the facts the speaker says and his 

opinions.  

Listen again and write down the exact words which tell you - 

fact or opinion.  

Check with your partner. Then check with T14.1.  

Commentary: This task shows the use of target lan-
guage and is also a model for the next speaking task. 

 

T8 | Speaking: A Conflict Think of a conflict you know 

about.  

Prepare answers to these questions.  

1. Where and when is/was the conflict?  

2. Who is/was involved and what is happening/happened in 

the conflict?  

Tell the class about the conflict 

Commentary: This task asks the learners to use some 
of the target lexis for themselves. 

 

 

For Police Teachers 

Reading: the Dual Text Approach 
This lesson is based on two texts from the Minis-

try of Justice part of the UK government website. 

Both texts deal with funding. 

Stage 1 

This is the procedure. Each sentence of the first text is 

presented to the leaners separately and studied, for ex-

ample on PowerPoint slides. Every aspect of the text is 

dealt with: grammar (including word order and noun 

phrases); sentences topics; referencing and cohesive 

devices; collocations; text structure and so on. Under-

standing should also be checked. You may, of course, 

decide not to deal with certain aspects of the text. 

This is the text: 

Prisons, courts and victim services will benefit 
from spending review funding  

Almost £4.4 billion will be invested to increase court 
capacity, create prison places, and support victims fol-
lowing yesterday’s spending review. 

• £4 billion to progress delivery of 18,000 
prison places 

• £337 million will help reduce criminal court 
backlogs and support victims 

• £76 million for family courts and tribunals 

The money will help build on steps already in place to 
deal with the unprecedented challenges caused by the 
pandemic. 

Crucially, £337 million extra funding will support the 
government’s crime agenda - delivering swift and ef-
fective justice to convict offenders, support victims, 
and protect the wider public. 

This includes £275 million to manage the impact of 
20,000 additional police officers and reduce backlogs 
caused by the pandemic by increasing capacity in 
courts, particularly the Crown Court.  

The announcement is an important milestone in ef-
forts to bring down outstanding cases, which have al-
ready seen the number of those being resolved in the 
Crown Court nearly treble since April. 

It comes on top of existing spending on courts, includ-
ing £142 million for modernising buildings and im-
proving technology as well as £83 million committed 
in September to make the estate covid-secure, sup-
port remote hearings, recruit 1,600 additional staff 
and create new Nightingale courts – 16 of which are 
up and running. 

An extra £4 billion will be provided over the next four 
years to make significant progress in delivering 
18,000 additional prison places.  

This will create modern efficient jails, including 4 new 
prisons in the next 6 years, boosting the government’s 
efforts to cut crime. 
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Maintenance will also be carried out - with £315 million to 
enhance the condition of the existing prison estate and 
£105 million for improvements to courts  

On top of £337 million for the criminal justice system, £76 
million will further increase capacity in the Family Court 
and Employment Tribunal, giving families, businesses and 
employees confidence that their cases will continue to be 
dealt with effectively. 

An additional £43 million will go towards measures to re-

duce COVID transmission in courts and prisons. 

Lord Chancellor and Justice Secretary Robert Buckland QC 
MP said: 

We are seeing positive signs thanks to our efforts to keep 
the justice system running, including a big increase in the 
number of jury trials. 

This funding will help us speed up justice in our courts and 
continue to deliver modern prison places that keep crimi-
nals off the streets and cut reoffending. 

[Source:  https://www.gov.uk/government/news/prisons-courts-and-victim-services-will-bene-
fit-from-spending-review-funding] 

Stage 2 

The second stage is to deal with the second text as per the 

Comprehension Approach. This may happen at the end of the 

lesson or in a subsequent lesson. 

Stage 1: Lead in: Ask the learners what other areas of the crim-

inal justice system might need more funding. Elicit ideas. 

Stage 2: Prediction: Tell the learners that they will read a text 

entitled Funding boost for rape and domestic abuse sup-

port. Ask them to predict what kind of information will be in the 

text. This could just be a list of information or it could be a set 

of questions they expect the text to answer. 

Commentary: The Comprehension Approach is a ‘supported 
test’ procedure rather than a pure test procedure so it is im-
portant to support the learners in the pre-learning phase, and 
lead-in and prediction tasks are essential for this. 

Stage 2: Reading to check predictions: Ask the learners to 

read the text to answer their questions or check if the infor-

mation they predicted would be in the text is in the text. 

Stage 3: Check predictions: Check if the learners questions 

were answered or if the information they predicted would be in 

the text was in the text. 

Commentary: It is obviously essential to check the leaners 
prediction after reading the text, otherwise why ask them to 
predict? 

Stage 3: Read again to answer a set of questions:  

The text is repetitive in that it goes through the three areas being 

funded three times, so you could cut the text up (after the first 

three bullets; then after ‘deciding to report abuse for the first 

time.’; then after the four bullets; and have the final two para-

graphs as a separate question) and give them a set of questions 

which focus on the three main numbers 11m, 7 m and £680,000. 

Ask them about the numbers as you give each section of the 

text in sequence and see how their understanding of how the 

money is going to be spent develops. Or you could just write 

some multiple-choice questions. 

Commentary: These questions are the heart of the 
test phase of the task. As it is a test, do you have a 
pass mark in mind 

Stage 4: Check the answers to the questions. 

Stage 5: Further language work on aspects of the 

text as required. 

Commentary: Even with the Comprehension Ap-
proach (really a test-focused task) there should be 
some learning involved, so you will need to add exten-
sion task which focus on as much of the language of 
the text as possible in the time available. 

This is the text: 

Funding boost for rape and domestic abuse sup-
port  

Ministers have today (18 November 2020) confirmed 
a major funding boost for victims of rape and domestic 
abuse as services face dealing with greater demand 
this winter. 

• £11 million to support victims during winter 
and beyond 

• £7 million for innovative programmes to stop 
domestic abuse happening in the first place 

• new set of rights for victims to hold criminal 
justice agencies to account published 

Nearly £11 million will go towards a range of services 
offering practical and emotional help – allowing organ-
isations to recruit more staff, adapt to remote counsel-
ling methods during the pandemic and keep helplines 
open for longer. 

In addition Ministers have today announced a further 
£7 million will go towards a range of innovative pro-
grammes aimed at perpetrators – designed to prevent 
domestic abuse from happening in the first place. 

It comes as charities have reported a sharp increase in 
demand during the pandemic, including a 46% rise in 
calls, with some victims feeling at greater risk of harm 
or deciding to report abuse for the first time. 

The package of support confirmed today includes: 

• £10.1 million going to rape and domestic 
abuse support centres and Police and Crime 
Commissioners to fund services across Eng-
land and Wales. 

• £7.17 million for a range of innovative pro-
grammes aimed at perpetrators to last be-
yond the pandemic to help offenders change 
their behaviours and prevent these destruc-
tive crimes from happening in the first place. 
Independent research has shown these pro-
grammes cut risk of physical abuse, with the 
Drive Partnership, which is one of the  
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programmes being funded, demonstrating an 
82% reduction in risk 29 funding awards 

• totalling £7.17 million have been awarded to 
Police and Crime Commissioners working with 
perpetrators of domestic abuse, including 
West Mercia, Dorset and Sussex. 

• £680,000 going directly towards up to 34 do-
mestic abuse organisations that have shown 
a need for extra funds. The 34 organisations 
provide support services for victims, including 
front line services and virtual services. Funds 
might be needed, for example, to provide new 
temporary staff to deal with additional calls to 
helplines or to provide additional counselling 
for victims. 

• A renewal of the #YouAreNotAlone campaign 
for the period of new restrictions which sign-
posts people towards support services and 
online resources, and reminds people that the 
new national restrictions do not apply if you 
are in danger at home. 

In addition, victims of all crimes will benefit from a 
clearer set of rights regarding the support they should 
receive from the police, courts and other criminal jus-
tice agencies. 

The new Victims’ Code sets out 12 key overarching 
rights, which are clear, concise and easy under-
stand.  It will come into force on 1 April 2021 and in-
cludes a new right for eligible victims to be automati-
cally referred to the Victim Contact Scheme as well as 
greater rights for victims of mentally disordered of-
fenders. 

[Source: https://www.gov.uk/government/news/funding-boost-for-rape-and-domestic-
abuse-support] 

Text Comparison 

An analysis of the two texts using the Text Lex Compare tool 

at the Compleat Lexical Tutor shows that 55.86% of the texts 

occur in shared word families. - see last issue of TUP Magazine 

and here: https://www.lextutor.ca/cgi-bin/tl_compare/.  

The actual words which are shared are listed opposite with 

their frequency  

For example, the word ‘the’ is the most frequent shared word 

(001 in the table) and it occurs 40 times. You will see that: 

useful criminal justice system words occur frequently, for in-

stance police, court, victim, fund, justice, crime, criminal, of-

fend, staff, recruit. 

 

 

 

 

 

001.  the 40 

002.  to 36 

003.  and 35 

004.  of 23 

005.  in 20 

006.  for 18 

007.  million 18 

008.  a 16 

009.  will 16 

010.  be 15 

011.  court 14 

012.  victim 14 

013.  number 13 

014.  support 12 

015.  this 11 

016.  fund 10 

017.  include 9 

018.  new 9 

019.  add 8 

020.  place 8 

021.  service 8 

022.  with 8 

023.  have 7 

024.  justice 7 

025.  as 6 

026.  crime 6 

027.  criminal 5 

028.  from 5 

029.  go 5 

030.  help 5 

031.  increase 5 

032.  on 5 

033.  pandemic 5 

034.  toward 5 

035.  which 5 

036.  deal 4 

037.  police 4 

038.  provide 4 

039.  reduce 4 

040.  boost 3 

041.  come 3 

042.  cut 3 

043.  extra 3 

044.  it 3 

045.  keep 3 

046.  offend 3 

047.  staff 3 

048.  they 3 

049.  up 3 

050.  announce 2 

051.  april 2 

052.  benefit 2 

053.  further 2 

054.  near 2 

055.  out 2 

056.  recruit 2 

057.  remote 2 

058.  well 2 

https://www.lextutor.ca/cgi-bin/tl_compare/
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For Border Guard Teachers 

Reading: the Deep Text Approach 
 

Use the acronym PURP to remember the Deep Text approach. 

 

Prepare for the text 

The most important part of preparation is prediction. Just like 

in the Comprehension Approach you should ask the leaners to 

predict what they think will be in the text. Give them the title 

and show them a photograph if it is available and ask them to 

predict in some way the information they think will be in the 

text. 

Here the text title is: Frontex deploys additional border 
guards in Greece. Elicit a set of predicted information or 
questions to the board. 

Understand the text 

Learners then read the text to see if their predictions were 

correct. During the checking phase you can clear up misun-

derstandings and focus on what the text is actually about. 

This is the text: 

Frontex deploys additional border guards in Greece 

The European border and coast guard agency Frontex an-

nounced on Friday that it has deployed 100 additional bor-

der guards to the Greek land border with Turkey. The ad-

ditional guards, says Frontex, “are part of a rapid border 

intervention requested by Greece.” 

The new border guards have been sent from 22 different 

EU member states. The same countries have committed to 

sending technical equipment, including more vessels, mar-

itime surveillance aircraft and thermal-vision vehicles to 

strengthen the maritime intervention from Frontex in the 

Aegean.  

“The presence of 100 officers from all around Europe un-

derlines the fact that the protection of the area of the Eu-

ropean area of freedom, security and justice is a shared 

responsibility of all member states and Frontex,” said Fron-

tex’ Executive Director Fabrice Leggeri in a press state-

ment. Leggeri spoke to the press during the launch of the 

new operation in the Greek town of Orestiada. 

Frontex underlined the fact that the new guards had arrived 

“barely a week after the Greek authorities turned to Frontex 

to provide more officers and more equipment” to help pro-

tect EU borders. 

“This rapid intervention is an important operational mile-

stone for Frontex, which is currently dedicated to the prep-

aration of the European Border and Coast Guard standing 

corps,” explained Leggeri.  

Additional equipment arriving too 

The 100 officers join more than 500 officers already de-

ployed in Greece. 

 

 

The border controls include 11 boats and two planes 

as well as other specialist equipment. Initially, states 

Frontex, the extra controls will be in place for the next 

two months but will be “further extended if needed.” 

According to the news agency Associated Press (AP) 

the Greek authorities have said that they have already 

prevented “more than 45,000 attempted entries” since 

the Turkish authorities declared the borders open to-

wards the EU at the end of February.  

AP added that the Greek government had counted 

more than 500 attempted entries on Thursday, March 

12 alone as clashes between migrants and the Greek 

authorities broke out at the border. 

[Source: https://www.infomigrants.net/en/post/23426/frontex-deploys-additional-bor-

der-guards-in-greece] 

 

Respond to the text 

You should give the learner the opportunity to respond to 

the text. Were they interested in it, or surprised/bored by 

the text?  

 

Process the text 

In this phase, you should start to process the text by going 

through it sentence by sentence and exploring all the lex-

ical and grammatical meanings of the text and the way it 

is constructed, and focus on cohesive devices and what 

makes the text coherent. This is the ‘Deep’ part of the 

Deep Text Approach. 

You should not just focus on the verbs. Do not forget the 

noun phases and prepositional phrases. 

For example:   

• The European border and coast guard agency 

Frontex  

• 100 additional border guards  

• the Greek land border with Turkey 

• a rapid border intervention requested by Greece 

• the launch of the new operation in the Greek 

town of Orestiada 

• for the next two months  

• at the end of February 

Also, consider how the information in the text is organ-

ised. 

After this intensive analysis-learning, you can test whether 

the learners were paying attention by giving them a gap 

fill, say, focused on the verbs, and then give them a word 

order task. Noun and prepositional phrases are best tested 

using word order tasks. These could be done in the same 

lesson or in later lessons as revision of the language, de-

pending on the time available. Examples of these tasks are 

shown on the next page. 

 

https://www.infomigrants.net/en/post/23426/frontex-deploys-additional-border-guards-in-greece
https://www.infomigrants.net/en/post/23426/frontex-deploys-additional-border-guards-in-greece
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Gap Fill Task 

Frontex deploys additional border guards in 
Greece 

The European border and coast guard agency Frontex 
[1] __________ on Friday that it [2] __________ 100 
additional border guards to the Greek land border with 
Turkey. The additional guards, says Frontex, “are part 
of a rapid border intervention requested by Greece.” 

The new border guards [3] __________ from 22 dif-
ferent EU member states.          The same countries 

[4] __________ to sending technical equipment, in-
cluding more vessels, maritime surveillance aircraft 
and thermal-vision vehicles to strengthen the maritime 
intervention from Frontex in the Aegean.  

“The presence of 100 officers from all around Europe 
[5] __________ the fact that the protection of the area 
of the European area of freedom, security and justice 
[6] __________  a shared responsibility of all member 
states and Frontex,” said Frontex’ Executive Director 
Fabrice Leggeri in a press statement.  

Leggeri [7] __________   to the press during the 
launch of the new operation in the Greek town of Or-
estiada. 

Frontex [8] __________  the fact that the new guards 
[9] __________ “barely a week after the Greek au-
thorities [10] __________  to Frontex to provide more 
officers and more equipment” to help protect EU bor-
ders. 

“This rapid intervention [11] __________  an im-
portant operational milestone for Frontex, which      
[12] __________  currently dedicated to the prepara-
tion of the European Border and Coast Guard standing 
corps,” explained Leggeri. 

Additional equipment arriving too 

The 100 officers [13] __________  more than 500 of-
ficers already deployed in Greece. The border controls 
[14] __________   11 boats and two planes as well as 
other specialist equipment. Initially, states Frontex, 
the extra controls [15] __________   in place for the 
next two months but [16] __________ “further ex-
tended if needed.” 

According to the news agency Associated Press (AP) 
the Greek authorities [17] __________ that they have 
already prevented “more than 45,000 attempted en-
tries” since the Turkish authorities [18] __________  
the borders open towards the EU at the end of Febru-
ary. AP added that the Greek government                  
[19] __________  more than 500 attempted entries 
on Thursday, March 12 alone as clashes between mi-
grants and the Greek authorities [20] __________ at 
the border. 

 

 

 

 

 

 

 

Word Order Task 

Frontex deploys additional border guards in 
Greece 

The European border and coast guard agency Frontex 
announced on Friday that it border 100 Turkey bor-
der the additional has Greek guards to land de-
ployed with. The additional guards, says Frontex, 
“are part of a rapid border intervention requested by 
Greece.” 

The new border guards have been sent states from 

member EU 22 different. The same countries have 
committed to sending technical equipment, including 
more vessels, maritime surveillance aircraft and ther-
mal-vision vehicles to strengthen maritime Aegean 
from the Frontex in intervention the.  

“The presence of from 100 all officers around Eu-
rope underlines the fact that the protection of the 
area of the European area of freedom, security and 
justice is a member shared all states responsibil-
ity of and Frontex,” said Frontex’ Executive Director 
Fabrice Leggeri in a press statement. Leggeri spoke to 
the press during the launch of the town operation 
Orestiada in the Greek new of. 

Frontex underlined the fact that the new guards had 
arrived “barely a week after the Greek authorities 
turned to Frontex to provide more officers and more 
equipment” to help protect EU borders. 

“This rapid intervention is important an Frontex 
milestone operational for, which is currently dedi-
cated to the preparation of the European Border and 
Coast Guard standing corps,” explained Leggeri. 

Additional equipment arriving too 

The 100 officers join more than 500 officers already 
deployed in Greece. The border controls include 11 
boats and two planes as specialist well other as 
equipment. Initially, states Frontex, the extra con-
trols will be in place for the next two months but will 
be “further extended if needed.” 

According to the news agency Associated Press (AP) 
the Greek authorities have already have said that 
prevented they “more than 45,000 attempted en-
tries” since the Turkish authorities declared the bor-
ders open towards the EU at the end of February.  

AP added that the Greek government had counted 
more than 500 attempted entries on Thursday, March 
12 alone as and between Greek migrants the 
clashes authorities broke out at the border. 
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Odds and Ends 

Useful links and ideas which do not call for a full article. 

About Us 

You can find out more about the work of McIlwraith Educa-

tion at www.mmcilwraith.org  

The English Ideas Project can be found at www.eng-

lishideas.org.  

On this site you can find resources for Police and Border 

Guards: http://www.englishideas.org/PoliceEnglish.html.  

Information about the Military English Tactical and Peace-

keeping Operations course can be found here: 

http://www.englishideas.org/MilitaryEnglish.html 

Resources 

You might find the following sources useful. 

Military Photos 

The US Department of Defense has a public domain photo  

library where you can search for and download images. 

https://www.defense.gov/observe/photo-gallery/ 

The British MOD has a similar site of Crown Copyright     

photos. http://www.defenceimagery.mod.uk/fotoweb/ 

Maps and Charts 

The US Geological Survey publishes public domain maps. 
https://viewer.nationalmap.gov/advanced-viewer/ 

Nautical charts can be sourced from the US Office of Coast 

Survey at https://www.nauticalcharts.noaa.gov. 

Air Charts are published by the US Federal Aviation          

Authority: https://www.faa.gov/air_traffic/flight_info/aero-

nav/productcatalog/vfrcharts/sectional/. 

Infographics 

Creating visually appealing Infographics is a great way to 

present data for writing and presentation tasks. Try: 

https://www.canva.com/create/infographics/ 

US Army Field Manuals 

The Army Publishing Directorate (APD) publishes Field     

Manuals: https://armypubs.army.mil/ProductMaps/Pub-

Form/FM.aspx 

FBI Publications 

The FBI publishes reports on various aspects of law enforce-

ment. https://www.fbi.gov/resources/library 

 

Criminal Justice System  

The UK government provides web-based information 

about the criminal justice system written for the public. 

https://www.gov.uk/browse/justice 

The UK government also provides access to official docu-

ments through this website: 

https://www.gov.uk/official-documents 

Commercially Published Materials 

Military English 

Campaign: English for the Military (Macmillan) 

Military English: Tactical and Peacekeeping Operations 

Career Paths: Command and Control (Express Publishing) 

Career Paths: Navy (Express Publishing) 

Career Paths: Air Force (Express Publishing) 

Police English 

Campaign: English for Law Enforcement (Macmillan) 

Painless Police Report Writing: An English Guide for Crim-

inal Justice Professionals (3rd Edition) (Pearson) 

Career Paths: Police (Express Publishing) 

English for Modern Policing (British Council Romania) 

Professional Magazines 

Modern English Teacher 

https://www.modernenglishteacher.com/  

English Teaching Professional 

https://www.etprofessional.com/  

Humanistic Language Teaching 

https://www.hltmag.co.uk/  

Professional Organisations 

International Association of Teachers of English as a 

Foreign Language: https://www.iatefl.org/  

International Federation of Language Teacher Asso-

ciations: https://fiplv.com/ 

 

Being Published in ‘Teaching 
Uniformed Personnel’ 

We welcome submissions from our readers on topics of in-

terest to military, police and border guard teachers. Un-

fortunately we cannot pay for articles but you will keep the 

full copyright to your work. If you have an idea for an ar-

ticle please contact ‘theeditortup@englishideas.org’ as the 

first step.

  

http://www.mmcilwraith.org/
http://www.englishideas.org/
http://www.englishideas.org/
http://www.englishideas.org/PoliceEnglish.html
http://www.englishideas.org/MilitaryEnglish.html
https://www.defense.gov/observe/photo-gallery/
http://www.defenceimagery.mod.uk/fotoweb/
https://viewer.nationalmap.gov/advanced-viewer/
https://www.nauticalcharts.noaa.gov/
https://www.faa.gov/air_traffic/flight_info/aeronav/productcatalog/vfrcharts/sectional/
https://www.faa.gov/air_traffic/flight_info/aeronav/productcatalog/vfrcharts/sectional/
https://www.canva.com/create/infographics/
https://armypubs.army.mil/ProductMaps/PubForm/FM.aspx
https://armypubs.army.mil/ProductMaps/PubForm/FM.aspx
https://www.fbi.gov/resources/library
https://www.gov.uk/browse/justice
https://www.gov.uk/official-documents
http://www.englishideas.org/MilitaryEnglish.html
https://www.modernenglishteacher.com/
https://www.etprofessional.com/
https://www.hltmag.co.uk/
https://www.iatefl.org/
https://fiplv.com/
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