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In this Issue: 

1. Main Article: Teaching Vocabulary 

2. For All Teachers: The Compleat Lexical Tutor 

3. Odds and Ends 

 

Main Article 

Teaching Vocabulary 

In this article we will look at the most important aspects of 

teaching vocabulary. In the rest of this issue we will look at one 

particular website and show how it can help you with what is 

undoubtedly the largest task of an English language learner: the 

acquisition of the most important and useful vocabulary. 

Words 

A word is not just a word; it is a bundle of information. And this 

information combines with other packages of information con-

tained in other words to enable us to construct meaningful ut-

terances which communicate the meaning we intend. 

The proper noun ‘London’, for example, has a generally under-

stood referent meaning – an idea of London, the city in England. 

However, we can alter the idea of the word London by defining 

it more by adding more information. ‘London, Ontario’ is obvi-

ously a different London. The meaning in the phrase ‘the London 

I know’ is a subset of the wider, more general shared meaning 

of ‘London’. ‘Victorian London’ is a historical curiosity, not the 

city of today. Even the bare noun can have a different meaning 

depending on the user and the context. If I say ‘London is un-

happy about the situation’ I am referring to the UK government 

of the day by using ‘London’ as shorthand for Her Majesty’s Gov-

ernment of the UK for example.  

The most common word in the language itself, ‘the’, has two 

different meanings and which of the two is meant depends on 

the other words used with it. So, ‘the’ either means ‘the noun 

which follows is the one which we both know or understand’ or 

‘the noun which follows is the one you will understand when I 

have defined it for you’. 

The moon is rising. 

This means the moon both you and I understand: the one orbit-

ing the earth. There is nothing in the context to change our de-

fault assumption that you mean the moon that orbits the planet 

we are currently standing on. 

The closest moon orbiting Mars is Phobos 

The words ‘closest’ and ‘orbiting Mars’ define which moon I am 

talking about. 

Verbs, although part of grammar they are still words, have two 

elements of meaning. There is the lexical meaning: walk means 

to move in a way which is not running, staggering etc. They also 

have a form meaning as well: walking is the ongoing process; 

walked is the competed process. 

Words are a part of an extraordinary web of meanings 

made up of the interactions of packages of information em-

bodied in the words. This means that it is not enough to 

know the meaning of a word. There is much more to it than 

that. 

Learning/Knowing Words 

To know a word fully means knowing: 

• the word class: is the word a noun, pronoun, verb, 

adjective, adverb, preposition, conjunction or de-

terminer (identifier)? 

• the words in the word family: for example, faith, 

faithless, faithful and so on. 

• how the word is formed: un + faith + full = un-

faithful. 

• whether the word can be used in multi-word units 

(for example idioms, fixed phrases, phrasal 

verbs). 

• what the most common collocations for the word 

are: such as beautiful day/weather/woman/man. 

• how to use it appropriately when there might be 

homonyms or homophones or homographs of the 

word.  

• the synonyms and antonyms for when we do not 

want to repeat the word exactly or want to ex-

press the negative meaning. 

• what lexical fields the word occurs in: ’sofa’ is 

from the lexical field of household furniture or 

things you would find in a living room. 

• when the word can safely be used – style and con-

notation: for example, slim/thin/skinny. 

Coming to an understanding of words is not just a binary 

distinction: I know/don’t know a word. There are distinc-

tions in the amount of knowing a person has of a word. 

The following is from an article called Thoughts on Knowing 

Words. 

There are degrees of knowing, and these graduations are 

an important consideration for us as teachers, and for our 

learners. There are: 

Words I don’t know: words I have never encountered in 

any way, or even heard of rumours that they exist. 

Words I have met briefly: I recognise them as I have 

seen them somewhere before. They are faces in the crowd 

that I recognize. I don’t know anything about these words 

but I do know they exist. 

 

http://englishideas.org/ThoughtsOnKnowing.html
http://englishideas.org/ThoughtsOnKnowing.html
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Words I have been formally introduced to, but which I 

still know very little about. I might know something about 

their meaning and how to say them but I might be hazy about 

these aspects. 

Words that I am in the process of getting to know. I’m 

learning more about them, their (full) meaning where and when 

they are used (their colligations) and which words are their 

friends (their collocations). I am getting used to hearing and 

seeing these words in different contexts and I try (occasionally 

at first and then with more frequency) to use these words myself 

in my speech and writing. This process of deepening my 

knowledge about these words might lead to stage 5, or 5 and 6 

below, or I might be forever stuck in this learning-about stage. 

Words which I know well, and which, when I see or hear 

them, I fully understand their meaning and import. But 

this kind of knowing is a reactive knowing – other people use 

the word and I know what they mean.  

Words which I know well and I understand their meaning 

and import and I can easily recall them from my memory 

and use them in my speech or writing. This is the acid test 

of knowing: being able to remember the words and use them at 

will. Knowing words well, though, is not necessarily knowing 

them completely. Some words can be fully understood and 

learnt as they have a single meaning and are used in restricted 

situations and with limited collocations. Other words may have 

multiple meanings, may be used in many contexts and have a 

huge number of collocations. It is unlikely that these words will 

be fully learned, but the learner will develop an operational ef-

fectiveness in their use of these words. The words will still have 

secrets that might or might not be discovered but the learners 

will know them well enough to be able to use them as required. 

The Six Levels of Knowing 

We can summarize these 6 levels of word knowledge as: 

• Words I don’t know. 

• Words I have seen but don’t know anything about. 

• Words I have just met. 

• Words I am getting to know. 

• Words I understand but do not use myself. 

• Words I know: I use these words. 

[From: http://englishideas.org/ThoughtsOnKnowing.html] 

Our job as teachers is to help our learners know as many words 

as possible at level six: Words I know: I use these words. 

Which Words? 

The key problem for all teachers is knowing which words to 

teach.  

The most common solution to this problem is to prioritise the 

most frequent words on the basis that as they are more frequent 

they are more useful. Word frequency can be calculated by an-

alysing large corpora of written and spoken language. Such anal-

ysis has shown that ‘the’ is the most common word in spoken 

and written language.  

 

Researchers have devised frequency lists of words – con-

ventionally organised by the thousand, the 1st one thou-

sand most frequent words, the 2nd one thousand and so on. 

These have been based on a variety of corpora such as the 

British National Corpus (https://www.english-cor-

pora.org/bnc/), the Corpus of Contemporary American 

English (https://www.english-corpora.org/coca/); all 

mainly General English corpora. 

Frequency lists can give us insight into the difficulty of a 

particular text. We can analyse a text and see what pro-

portion of it is covered by the lists. In most general, that is 

non-specialised texts, the first and second thousand most 

common words cover just over 70% of the text. We will 

look at how to do this kind of analysis in the next article of 

this issue. 

A learner who knows these most common two thousand 

words should be able to understand 70% + of the text. The 

problem is in the other 30%. Some of these words will be 

proper nouns and understandable as such by the capitali-

sation. The other words will block comprehension as guess-

ing from context has been shown to only be effective when 

95% of the text is already known (Nation 2001). So, learn-

ers need to know many more words: 5000+, as five thou-

sand words gives us almost 90% coverage of most texts.  

For ESP learners the situation is complicated further as a 

word may be more (or less) frequent in a professional do-

main than in General English. This is where the concept of 

key words come in. You can create an ESP corpus of texts 

and make a list of word frequency based on those texts. 

Then you can compare this frequency list with a GE fre-

quency list and see which words are relatively more fre-

quent in the ESP corpus than in the GE corpus. This analy-

sis gives you a list of ‘key words’ for that domain. 

The learner then needs to learn the GE most frequent 

words as a matter of course and the key words for their 

professional domain. So, where can a teacher of uniformed 

personnel find these key words? 

There is a Criminal Justice System (CJS) Key Word 

List available at http://www.rbuckmaster.com/CorpusLin-

guistics.htm, and a collection of army key word lists – Mil-

itary English: Army Key Words – will be published soon. 

Other sources of key words are specialised dictionaries 

(e.g. the US Department of Defence dictionary available 

here: https://www.jcs.mil/Portals/36/Documents/Doc-

trine/pubs/dictionary.pdf), though these do not give you 

the word frequency.  

Such sources also tend to focus on key content words while 

an analysis of corpus data might highlight other kinds of 

words which are key.  

Thinking about the language of terrain you might correctly 

think that ‘mountain’ would be a key word, but would you 

consider that ‘fatigue’ and ‘leeward’ are key words?  

http://englishideas.org/ThoughtsOnKnowing.html
https://www.english-corpora.org/bnc/
https://www.english-corpora.org/bnc/
https://www.english-corpora.org/coca/
http://www.rbuckmaster.com/CorpusLinguistics.htm
http://www.rbuckmaster.com/CorpusLinguistics.htm
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A corpus analysis of the US Army Field Manual on terrain would 

inform you that all these words are key words.  

The analysis would also tell you that ‘may’, ‘must’ and ‘should’ 

are more common in that Field Manual than in General English 

texts.  

An example from the CJS list is ‘retail’, not a word that one might 

immediately associate with policing and criminal justice but 

which the corpus analysis shows is more frequent in criminal 

justice texts than in general English texts. 

Checking your intuitions of which words are important against a 

corpus is a good way to avoid unconscious biases and blind 

spots. 

If the words you need are not available, then you will have to 

find them for yourselves. This means finding sources of words 

and analysing them.  

You can print out a Field Manual, for example, and read through 

it and highlight key words and collocations with a highlighter pen 

and then write up a key word/collocation/phrase list. Or you can 

analyse the words from a text online as we will show you in the 

next article, or you could build a corpus of texts and analyse 

them to produce key word lists – you can find instructions how 

to do this in this free guide: A Brief Guide to Text Analysis and 

Corpus Linguistics. 

Sources of Words 

The Odds and Ends section of this magazine lists sources which 

we are aware of. If you have any other sources please let us 

know and we will share them. 

Apart from written texts, the most useful other source is person-

nel using English doing their job. If you can talk to people or 

even record them or observe them working, then that can be a 

great source of insight into the language required.  

It is sometimes claimed that personnel know the specialised vo-

cabulary of their field, but this is often not the case. In fact, 

people often do not know the specific technical or professional 

words they need in their work. Cadets obviously will not know 

the words they will need when they join the army/navy/air force 

proper. Junior officers might not know the words a staff officer 

needs. An officer being assigned to intelligence might not know 

the vocabulary of intelligence gathering. A border guard being 

sent on a liaison mission might not know the necessary terms 

for co-operation. 

Teaching 

Classroom-based learning is part of a two-tier six stage learning 

process from learning and initial processing, to reprocessing. 

1. Exposure to the language - the raw input for uptake. 

2. Learners cannot learn the language without noticing the new 

language which they still have to learn. 

3. Learners have to pay conscious attention to the form of the 

new language: its spelling, morphology and collocations, and they 

have to explore the meaning of the new items. 

4. The new language has to be processed in some ways: 

written down, added to a diagram, put in a vocabulary note-

book, used to complete a spoken task etc. 

5. Learners have to re-process the language they meet in 

order to really learn it. They need to meet the new words in 

different contexts; see words used several times; and use 

the words themselves in their written and spoken output. 

6. Re-processing: Again and again. Learners should read ex-

tensively to revise and extend their knowledge of vocabulary 

and grammar and culture. 

(taken from Teaching English: Being the Best) 

Presenting Vocabulary 

Presenting vocabulary at lower levels is an essential part of 

increasing the number of words your learners know. This 

can be done by translation, using pictures or realia, using 

gestures, matching words and definitions, or presenting a 

situation in a text (spoken or written). During the presen-

tation both the meaning and form need to be clear to the 

learners. In presenting language, you are exposing the 

learners to the language (Stage 1), helping them notice the 

language (Stage 2) and pay conscious attention to the form 

and meaning etc. (Stage 3). 

At lower levels you should not worry too much about the 

authenticity of texts. Texts should be written for the peda-

gogical purpose of maximising the learning, while obviously 

avoiding the artificiality of ‘the cat sat on the mat’ texts. 

Texts should be ‘authentic-like’ in terms of structure and 

coherence. 

At higher levels the lexical learning task becomes one of 

expanding on the lexis already known, integrating the lexis 

known into coherent topic lexical sets, adding words which 

are missing from these, and moving the words which are 

in the ‘Words I am getting to know’ category to the ‘Words 

I know: I use these words’ category. When dealing with a 

set of lexis you might ask the learners which words they 

already know, or have met, and focus more on the new 

words. Texts are more likely to be authentic 

Getting to Know Words 

The learners then need to start getting to know the words 

by using them in some kind of task, for example, complete 

a gap fill, arrange the words on a cline, match the words 

with more pictures, sort the words into positive and nega-

tive categories, or informal and formal lists, and use the 

words in a speaking or writing task. This is stage 4 = when 

the learners start processing the words in some way. 

This needs to be followed by reprocessing - stages 5 and 

6. This should happen over time – distributed repetition 

is extremely important. Learners should immediately try to 

recall the new words after the class, then in the evening 

before going to bed, and then first thing in the morning. 

Then they should test themselves on the words a couple of 

days later, then a few days after that.  

http://www.rbuckmaster.com/A%20Brief%20Guide%20to%20Text%20Analysis%20and%20Corpus%20Linguistics.pdf
http://www.rbuckmaster.com/A%20Brief%20Guide%20to%20Text%20Analysis%20and%20Corpus%20Linguistics.pdf
https://www.amazon.co.uk/Teaching-English-Being-Robert-Buckmaster/dp/1530921414/ref=sr_1_1?ie=UTF8&qid=1463203324&sr=8-1&keywords=teaching+english+being+the+best
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Each repetition should be after a longer period as long as recall 

was successful. If they cannot remember the word, then the 

process starts again. The best way to do this is by using word 

cards with the word on one side and the definition on the other. 

This can be done physically on paper or electronically using a 

system such as Quizlet (https://quizlet.com). 

If your learners like making lists of words in a notebook, then 

you can encourage them to use a card mask to help them revise 

the words on the list.  

Ask them to draw a line down the middle of the pages of their 

notebooks and to use one page for the words of each lesson. On 

the left-hand side of the line they should write the words, on the 

right the corresponding definition. Then they can simply use a 

piece of paper to cover up the definitions on the right and test 

themselves.  

A more sophisticated version of this would be to take a larger 

piece of paper and cut a slot in the paper which when placed 

over the notebook page would reveal a word (or definition). Eve-

rything else would be covered up and thus the learner’s attention 

would be focused on that one word or definition. Using this, and 

moving it around the page, the learner can test themselves more 

effectively. 

One further development of this idea of distributed repetition 

would be for the learners to report to you (privately) which 

words are causing them most problems. You could then build in 

revision of these words in later lessons. This could be done elec-

tronically through a messaging app or on paper. The beauty of 

asking the learners to report on their ongoing distributed prac-

tice of vocabulary is that you can get feedback on which are the 

problematic words and also find out who is actually doing the 

practice. 

Learning words is not something which happens without effort. 

Building a large vocabulary is the most difficult and the biggest 

job in learning a language. It takes time and energy and your 

learners should be helped and encouraged with the task. 

Demonstrations 

Learning words by heart is only part of the process of course and 

learners should be given the opportunity to see and hear the 

words in reading and listening tasks as well as use the words in 

writing and speaking activities, which should be repeated at in-

tervals. If your learners need to be able to give directions, for 

example, then doing it once or twice and then forgetting about 

it will not be enough. 

Learners need to be able to recall words quickly from their 

memory and accurately use them in speaking and writing texts. 

This is what fluency is really about – the ability to extract the 

appropriate word from your memory and use it correctly with 

other words, with the correct stress and intonation if spoken. It 

takes lots of practice to achieve this degree of familiarity with 

the word meaning and use and automaticity of recall.  

We need to give the learners plenty of opportunities to 

practice using the words and to demonstrate that they can 

use them appropriately. This means repeating tasks and 

expecting better performances each time, as well as 

providing a variety of tasks. You should think of register 

tasks that consider the differences in language use be-

tween formal and informal registers, as well as transfer 

task where the learners prepare a written report, for ex-

ample, and then present on that report. The language they 

use will be different in each case. 

Each time a learner successfully recalls a word and uses it 

with the appropriate collocations in a meaningful sentence 

or utterance then the memory connections of that word are 

strengthened and extended. Use makes the learning 

deeper and helps the learner move the words to the ‘words 

I know: I use these words’ category. 

Testing Words 

The easiest test to produce is a gap fill/cloze test. Take a 

text and blank out some words and voilà a test. Given an 

appropriate text and the appropriate choice of words de-

leted such a test does give you some information about the 

word knowledge of the testee. However, it is not the best 

information which is achievable.  

The problem with such tests, whether based on texts (spo-

ken or written) or on sentences, or whether tested through 

gaps or multiple-choice questions etc., is that these tests 

are based on ‘other people’s language’. The tasks give us 

information about how well the learner can interpret the 

provided language and complete it, if a gap-fill, or answer 

the comprehension question and so on. 

These tests tell us very little, if anything, about how well 

the learner can produce the language for themselves and 

use the language to achieve some kind of communicative 

goal. 

The most useful language tests are those which elicit from 

the learners’ samples of their written and spoken produc-

tion as these tell us how well they can recall, produce and 

use the language in meaningful ways. They are tests of the 

learners’ language; demonstrations of their competence in 

using the language. Tests where the learner has to produce 

meaning long turns and texts in order to do something with 

the language are the acid test of their language ability. We 

will explore this in more detail in a later issue. 

In short though we suggest that you emphasise speaking 

and writing tasks in your tests as these are much more 

useful in obtaining useful information about exactly what 

your learners are capable of in English. 

References 
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https://quizlet.com/
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For All Teachers 

The Compleat Lexical Tutor 

The Compleat Lexical Tutor can be found at https://lextutor.ca/. It is a website run by Tom Cobb of the University of Que-

bec in Montreal. Note that ‘compleat’ is the old spelling of ‘complete’. 

In this section we will look at some of things you can do on the website with texts. We have changed the format of the 

Magazine for this section as there will be quite a few screenshots. 

We are going to look at eight things you can do on the website: 

1. Vocab Profile 

2. Text Lex Compare 

3. Key Word Extractor 

4. Hypertext Builder 

5. Vocab Levels Test 

6. Word Associates Test 

7. Phrasal Vocab Size Test 

8. Vocab Profile Clozes 

 

Vocab Profile 

 
Web VP Classic at https://www.lextutor.ca/vp/eng/ analyses a text you select according to the 1- 1000 most frequent words, 
the 1001-2000 most frequent words and the Academic Word List (a list of words commonly found in university level texts).  
 
In this demonstration we will use this text:  

 

Basic Combat Training in the US Army lasts for ten weeks. The first three weeks, Phase I, 

Red concentrates on physical fitness, developing an eye for detail and a sense of common 

responsibility. Drill and Ceremony training begins in Week 1 and classroom instruction fo-

cuses on the seven "Army Core Values". During Week 2, recruits begin unarmed combat 

training, and learn map reading, land navigation, and compass use, and do training on ob-

stacle courses, both individually and as part of a team. Combat Life Saver training is also 

given in this week. In Week 3 recruits do physical problem solving, Nuclear Biological and 

Chemical Defense, Landmine Defense, and are introduced to their standard issue weapon. In 

the next four weeks Phase II White recruits go through Basic Rifle Marksmanship and combat 

training. There are obstacle course tasks, Tactical Foot Marches, Field Training Exercises, and 

continual physical training and drill and ceremony training.  Soldiers need to demonstrate 

proficiency with their weapons before being allowed to progress to the final two weeks. In 

the last part of training Phase III Blue, recruits do U.S. Weapons Training. They have to 

complete the 10km and 15km Tactical Foot Marches, and a Final PT test, which they must 

pass before moving on to Field Training Exercises and Military Operations in Urban Terrain 

training.  Week 2 of Phase III finishes with a special tactical Field Training Exercise (the Night 

Infiltration Course), which recruits must pass. In the final week of training they practice for 

the graduation ceremony which takes place at the end of the week. 

 

Copy your text from your computer or source and then past it into the box provided on the webpage, click submit and then 

view the analysis.  

 

https://lextutor.ca/
https://www.lextutor.ca/vp/eng/
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The analysis of this text shows that 72% of the text is from the 1st 1000 words, 

5% from the 2nd, 8.5% from the academic word list and 14.5% is off list. This is 

shown in the profile (right) and the words are listed separately on the page.  

 

 

The text is also produced in these colours so you can see at a glance the distribution of the words throughout the text. 

 

This gives you a very useful visualisation of the frequency of words in the text. 

The VP Compleat version gives you a more detailed analysis, for example using the American 1 – 25,000 word list of the 

Corpus of Contemporary American English. 

From this analysis – see below – we can see 82% of the text (218 words) is from the first most frequent 1000 words. Note 

that this is different from the analysis above because it uses different word lists. Eight percent is from the second 1000 words 

(22 words in total), 5% (13 words) from K-3, and 1% from K-4 (3 words) and under 1% from K-6 and K-7 words. There are 

no off-list words in this analysis. If your learners know the most frequent 7000 words then they will know all the words in 

this text. If they know the K-3 words then they know 95% of the text and should be able to guess the rest if necessary. 

 



Teaching Uniformed Personnel 
The Magazine for Military, Police and Border Guard Teachers 

McIlwraith Education and The English Ideas Project                                                                                    8 

 

 

 

This analysis is clearly useful in gauging the level of difficulty of a text and the distribution of more ‘difficult’ words in a 

text. 

 

Text Lex Compare 

This tool allows you to compare the words used in two texts. Select two texts and then past them into the boxes: 

https://www.lextutor.ca/cgi-bin/tl_compare/index.pl 

 

 

 

 

 



Teaching Uniformed Personnel 
The Magazine for Military, Police and Border Guard Teachers 

McIlwraith Education and The English Ideas Project                                                                                    9 

Text 1 

Le Mont Saint Michel (Saint Michael's Mount) is an island commune in Normandy, France. It is located 

about one kilometre (0.6 miles) off the country's north western coast, at the mouth of the Couesnon 

River near Avranches and is 100 hectares (247 acres) in size. As of 2009, the island has a population 

of 44. The island has been a strategic fortification since ancient times and since the 8th century AD 

has been the seat of the monastery from which it draws its name. The structural composition of the 

town exemplifies the feudal society that constructed it: on the summit, God, the abbey and monastery; 

below, the great halls; then stores and housing; and at the bottom, outside the walls, houses for 

fishermen and farmers. [Adapted from Wikipedia] 

Text 2 

St Michael's Mount is a small tidal island located in Mount's Bay, Cornwall, United Kingdom. The 

island is a civil parish and is linked to the town of Marazion by a man-made causeway of granite blocks, 

passable between mid-tide and low water. The population of this parish in 2011 was 35. The earliest 

buildings, on the summit, date to the 12th century, the harbour is 15th century and the village and 

summit buildings were rebuilt from 1860 to 1900, to give the island its current form. The island was 

given to the Benedictine religious order of Mont Saint-Michel by Edward the Confessor in 1044. The 

monks of this order used the monastery until 1424. The location of the St Michael's Mount makes it an 

ideal fortress. [Adapted from Wikipedia] 

 

Text Lex Compare compares the texts and tells you which words are unique to the first and second texts and which 

words are shared. 

 

 

This gives you insight into the differences between the texts and helps you to answer a key question: If the learners study 

and can understand text 1, how will that help them when they read text 2? 
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Key Word Extractor 

This tool analyses your text against a reference corpus and tells you which words are more frequent in your text – these 

are the key words. 

Sample Text 

 

A police officer, also known as an officer, policeman, or a policewoman is a warranted law employee of a police force. In 

most countries, "police officer" is a generic term not specifying a particular rank. In some, the use of the rank "officer" 

is legally reserved for military personnel. Police officers are generally charged with the apprehension of suspects and the 

prevention, detection, and reporting of crime, protection and assistance of the general public, and the maintenance of 

public order. Police officers may be sworn to an oath, and have the power to arrest people and detain them for a limited 

time, along with other duties and powers. Some officers are trained in special duties, such as counter-terrorism, surveil-

lance, child protection, VIP protection, civil law enforcement, and investigation techniques into major crime including 

fraud, rape, murder, and drug trafficking. Although many police officers wear a corresponding uniform, some police 

officers are plain-clothed in order to pass themselves off as civilians. In most countries police officers are given exemp-

tions from certain laws to perform their duties. For example, an officer may use force if necessary to arrest or detain a 

person when it would ordinarily be assault. In some countries, officers can also break road rules to perform their duties. 

[From: https://en.wikipedia.org/wiki/Police_officer] 

 

From the analysis at https://www.lextutor.ca/key/, we can see that there are five words which are key: 

 

 

The analysis tells us that the word ‘police’, for example, is almost 300 times more 

frequent in this text than in the general English reference corpus. 

Hypertext Builder 

This tool creates a hyper-linked text for you.  

Sample Text 

 

The Finnish Border Guard including the coast guard, is the agency responsible for border control related 

to persons, including passport control and border patrol. The Border Guard is a paramilitary organization, 

subordinate to the Ministry of the Interior in administrative issues and to the President of the Republic in 

issues pertaining to the president's authority as Commander in Chief (e.g. officer promotions). The Finland 

Russia border is a controlled border, routinely patrolled and protected by a border zone enforced by the 

Border Guard. Borders to Norway and Sweden are open borders, but the Border Guard maintains personnel 

in the area owing to its search and rescue (SAR) duties. There are two coast guard districts for patrolling 

maritime borders. The Border Guard has also detachments posted at ports and airports. In peacetime, the 

Border Guard trains special forces and light infantry and can be incorporated fully or in part into the Finnish 

Defence Forces when required by defence readiness. The Border Guard has police and investigative powers 

in immigration matters and can independently investigate immigration violations. The Border Guard has 

search and rescue (SAR) duties, both maritime and inland. The Guard operates SAR helicopters that are 

often used in inland SAR, in assistance of a local fire and rescue department or other authorities. The 

Border Guard shares border control duties with Finnish Customs, which inspects arriving goods, and the 

Finnish Police, which enforces immigration decisions such as removal. [From: https://en.wikipe-

dia.org/wiki/Border_guard] 

https://www.lextutor.ca/key/


Teaching Uniformed Personnel 
The Magazine for Military, Police and Border Guard Teachers 

McIlwraith Education and The English Ideas Project                                                                                    11 

The output is as below. If you click on a word of the text you are given concordance lines for that word (see the bottom of 

the image below) and you can click on the ‘dictionary’ button in the concordance section to get a dictionary definition of 

the word (see right).  

 

 

 

You can visit the saved version of this demo at https://lextutor.ca/hyp/1/users/Finnish_Board_Guard.html 

This kind of output is very useful for extensive reading practice – ask the learners to read the text (perhaps to answer 

some questions), and they can click on words they are not sure about to see concordance lines, to help them guess the 

meaning, and then check in the dictionary if necessary. 

Vocab Tests 

In the vocab test section of the Compleat Lexical Tutor - https://www.lextutor.ca/tests/ - you can check how many words 

you know and how well you know words. This is useful information for you as a teacher; you may be surprised at the re-

sults. You could also try out one or more of the tests with your learners.  

Word Associates Test 

For example, the word associates test tests your depth of knowledge of words. 

 

 

https://lextutor.ca/hyp/1/users/Finnish_Board_Guard.html
https://www.lextutor.ca/tests/
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Phrasal Vocab Size Test 

This tests you on your knowledge of phrases rather than single items. 

 

Vocab Profile Clozes 

You can also build tests for your learners at https://www.lextutor.ca/cloze/vp/. To do this you insert your text and then 

select the frequency of words you want to delete. 

Sample text 

Air traffic control specialists, abbreviated ATCS, are personnel responsible for the safe, orderly, and expeditious flow 

of air traffic in the global air traffic control system. Usually stationed in air traffic control centers and control towers 

on the ground, they monitor the position, speed, and altitude of aircraft in their assigned airspace visually and by 

radar, and give directions to the pilots by radio. The position of air traffic controller is one that requires highly special-

ized knowledge, skills, and abilities. Controllers apply separation rules to keep aircraft at a safe distance from each 

other in their area of responsibility and move all aircraft safely and efficiently through their assigned sector of airspace, 

as well as on the ground. Because controllers have an incredibly large responsibility while on duty (often in aviation, 

'on position') and make countless real-time decisions on a daily basis, the ATC profession is consistently regarded 

around the world as one of the most mentally challenging careers, and can be notoriously stressful depending on many 

variables (equipment, configurations, weather, traffic volume, traffic type, special activities, governmental actions, 

human factors). Many controllers, however, would cite high salaries, and a very large, unique, and privileged degree 

of autonomy as major advantages of their jobs. 

 

The out-

put looks 

like this 

and you 

can save 

it and 

share with 

your 

learners.  

 

 

 

See this example at: https://www.lextutor.ca/cloze/vp/users/Air_Traffic_Controllers.html 

 
 
 
  

https://www.lextutor.ca/cloze/vp/
https://www.lextutor.ca/cloze/vp/users/Air_Traffic_Controllers.html


Teaching Uniformed Personnel 
The Magazine for Military, Police and Border Guard Teachers 

McIlwraith Education and The English Ideas Project                                                                                    13 

Odds and Ends 

In this section we will just highlight useful links and ideas 

that do not call for a full article. 

About Us 

You can find out more about the work of McIlwraith Educa-

tion at http://www.mcilwraith.org/  

The English Ideas Project can be found at www.eng-

lishideas.org.  

On this page you can find resources for Police and Border 

Guards: http://www.englishideas.org/PoliceEnglish.html.  

Information about the Military English Tactical and Peace-

keeping Operations course can be found here: 

http://www.englishideas.org/MilitaryEnglish.html 

Resources 

You might find the following sources useful. 

Military Photos 

The US Department of Defense has a public domain photo  

library where you can search for and download images. 

https://www.defense.gov/observe/photo-gallery/ 

The British MOD has a similar site of Crown Copyright     

photos. http://www.defenceimagery.mod.uk/fotoweb/ 

Maps and Charts 

The US Geological Survey publishes public domain maps. 
https://viewer.nationalmap.gov/advanced-viewer/ 

Nautical charts can be sourced from the US Office of Coast 

Survey at https://www.nauticalcharts.noaa.gov. 

Air Charts are published by the US Federal Aviation          

Authority: https://www.faa.gov/air_traffic/flight_info/aero-

nav/productcatalog/vfrcharts/sectional/. 

Infographics 

Creating visually appealing Infographics is a great way to 

present data for writing and presentation tasks. Try: 

https://www.canva.com/create/infographics/ 

US Army Field Manuals 

The Army Publishing Directorate (APD) publishes Field     

Manuals: https://armypubs.army.mil/ProductMaps/Pub-

Form/FM.aspx 

FBI Publications 

The FBI publishes reports on various aspects of law enforce-

ment. https://www.fbi.gov/resources/library 

Criminal Justice System  

The UK government provides web-based information 

about the criminal justice system written for the public. 

https://www.gov.uk/browse/justice 

The UK government also provides access to official docu-

ments through this website: 

https://www.gov.uk/official-documents 

Commercially Published Materials 

Military English 

Campaign: English for the Military (Macmillan) 

Military English: Tactical and Peacekeeping Operations 

Career Paths: Command and Control (Express Publishing) 

Career Paths: Navy (Express Publishing) 

Career Paths: Air Force (Express Publishing) 

Police English 

Campaign: English for Law Enforcement (Macmillan) 

Painless Police Report Writing: An English Guide for Crim-

inal Justice Professionals (3rd Edition) (Pearson) 

Career Paths: Police (Express Publishing) 

English for Modern Policing (British Council Romania) 

Professional Magazines 

Modern English Teacher 

https://www.modernenglishteacher.com/  

English Teaching Professional 

https://www.etprofessional.com/  

Humanistic Language Teaching 

https://www.hltmag.co.uk/  

Professional Organisations 

International Association of Teachers of English as a 

Foreign Language: https://www.iatefl.org/  

International Federation of Language Teacher Asso-

ciations: https://fiplv.com/ 

 

Being Published in ‘Teaching 

Uniformed Personnel’ 

We welcome submissions from our readers on topics of in-

terest to military, police and border guard teachers.  

Unfortunately we cannot pay for articles but you will keep 

the full copyright to your work. If you have an idea for an 

article please contact ‘theeditortup@englishideas.org’ as 

the first step.

  

http://www.mcilwraith.org/
http://www.englishideas.org/
http://www.englishideas.org/
http://www.englishideas.org/PoliceEnglish.html
http://www.englishideas.org/MilitaryEnglish.html
https://www.defense.gov/observe/photo-gallery/
http://www.defenceimagery.mod.uk/fotoweb/
https://viewer.nationalmap.gov/advanced-viewer/
https://www.nauticalcharts.noaa.gov/
https://www.faa.gov/air_traffic/flight_info/aeronav/productcatalog/vfrcharts/sectional/
https://www.faa.gov/air_traffic/flight_info/aeronav/productcatalog/vfrcharts/sectional/
https://www.canva.com/create/infographics/
https://armypubs.army.mil/ProductMaps/PubForm/FM.aspx
https://armypubs.army.mil/ProductMaps/PubForm/FM.aspx
https://www.fbi.gov/resources/library
https://www.gov.uk/browse/justice
https://www.gov.uk/official-documents
http://www.englishideas.org/MilitaryEnglish.html
https://www.modernenglishteacher.com/
https://www.etprofessional.com/
https://www.hltmag.co.uk/
https://www.iatefl.org/
https://fiplv.com/
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